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from the editors
Hello wonderful members,
Amazingly it is nearly the end of Term 3! The external exams are nearly upon us. How did
we get here so fast? With the latest from Drama Queensland, reflect on what has been a
busy, but hopefully rewarding term and help you recharge ready to tackle Term Four.
We have a jam packed issue for you this term including a look into practical approaches
to responding, mastering stylistic conventions from Unit 3 as well as a wonderful
interview with John O’Toole, direct from the archives. We also bring you key learnings
from the Drama Queensland PD including summaries of the round table, external exam
discussions and reflections from Confirmation Event 1 from the QCAA.
It was great connecting with many of you at the DQ PD on the EA earlier this term. How
inspiring and encouraging to see people in the room and online from across the state
collaborate together for the benefit of our students.
As always, a huge thank you to everyone who has sent photos and articles in for us to
use. We love to hear from you all about what you want featured and what you love about
Musesheet. If you know a great teacher that you think we should talk to or want your
work/ideas published in one of our editions, please let us know. Feel free to contact us
at tavia_seymour@glc.qld.edu.au and sjnei0@eq.edu.au .
Before you rush off on holiday, take a moment to relax and enjoy our latest issue.
Yours in Drama,
Sam and Tavia
Musesheet Editors

Mastering stylistic conventions
Drama Queensland unpacks the syllabus convention lists for Theatre of the Absurd and Epic
Theatre as a lead into the IA1 and IA2.

Historification
Lucy Harkin hones our grasp of this tricky and often misunderstood Epic convention.

Absurd and Magic Realism
Ever been unsure about how to warm students into these weird and wonderful styles. We have
activities from Eden-Jane O'Donnell and Katie Gentle to help your kids get in the zone.

Showcasing schools onstage
We love showing off our wonderful students from around the state as they shine onstage. This
issue we are excited to feature a school from regional Proserpine.

From the Archives
An interview with John O'Toole
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from the DQ president...
Hello Drama Queensland!
I hope this term has seen you return to more of your normal routines. As we are across a
geographically large state, we have all been impacted in different ways by what 2020 has
delivered. My only hope is that if you have required support you have received it.
The New QCE system has been a big focus for the year and we have now been through
various confirmation and endorsement events and teaching our Seniors either one or both
of the plays for the External Assessment. It is through our sharing that we continue to
provide a quality learning experience for our students and develop our own teaching
practice. When using shared resources, always check them against the syllabus to ensure
accuracy of information and relevancy to your school context. A big thank you to everyone
for being so willing to pass on their time and knowledge. If you have resources you would
like to share, the new DQ website will be up and running in the near future and we have a
space for resources to go into a forum for members.
The conference team are continuing our work to deliver the National Conference in 2021
and we can’t wait to see you then. We are also exploring options for digital delivery. Please
know that, as volunteers, we will do everything we can but delivering so many strands in
person and online will not be possible. As we receive information this will be shared out,
either late this year or in the new year.
The Drama Queensland AGM is coming up on Tuesday 24th November. Details will be sent
out through the e-group and reminders on social media as usual. Please send in your proxy
form to someone you know will be in attendance if you are unable to make it.
Our new podcasts, DQ Chats, has launched. We have been talking about doing this for a few
years now, with many jokes about it along the way. Well, we’ve finally gotten ourselves
sorted and we hope to provide regular “chats” for members which will cover a variety of
topics in a light and conversational way. We hope this helps you feel connected to our
community, who we are and what we do. There have been some “one take wonders” and
I’m sure we’ll get better at it as we go!
Finally, I want to give a big shout out to my incredible committee! They are truly an
exceptional group to get to work with and have kept doing their work for DQ, while also
managing their own personal and professional lives. This includes being carers, new mums
and leaders in their schools…what a year it has been! DQ Committee of 2020, you are rock
stars and I can’t thank you enough xo
Have a great break everyone and take the time to charge those batteries before Term 4,
which always seems to be gone in the blink of an eye.
Sincerely,

Dana Holden
President | Drama Queensland
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'Conspiracy'
Building connections for Senior Drama
katie Gentle - Northside Christian College
You’ve seen them in movies and TV
shows: there is a wall covered with
photos, articles, research and lots of red
string: a conspiracy board!
Using this format, students step into role
as investigators. Teachers can use this
format in the following learning activity,
where students step into role as
investigator, to expand on students’
knowledge of characters in texts,
conventions of style, the elements of
drama and/or themes within dramatic
action.
The essentials:
- ‘Person/Topic of interests’ cards to allocate per student or small group (see examples below)
- Plenty of red string
- A surface to serve as a conspiracy board – preferable if you are able to add notations to it!
- Optional – suitable conspiracy music to build the mood.
Stage 1: Investigation
Assign each member of the class (or in small groups) their ‘Person (or topic) of interest’. It is best
if these ‘persons of interest’ are on separate cards that are small enough to fit on your conspiracy
board. Allowing students space to illustrate an aspect of their investigation always makes for a
more vivid conspiracy board in the end!
Allow students time to answer specific questions about their assignment. Or for an open-ended
task, allow them to research and collate anything they can on their allocated item.
The questions you asks students to ‘investigate’ can vary on the text or focus of your lesson.
Here are some examples for different outcomes:
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Stage 2: Collaboration
One at a time, each student must add their ‘person of interest’ to the conspiracy board – using
red string to make a connection to as many of the other placed items as possible.
Allow the class to justify their connections verbally, adding notations along the string as to what
the connection is.
Students can argue a connection if they doubt its viability, declaring ‘it would not hold up in
court’ if they feel the link is tenuous! This can get some higher order discussion happening as
they reason out the placement of their allocated topic.
For younger grades, asking them to document their own copy of the conspiracy board may be
needed to keep students on task.
Stage 3: Forming a case
Once all the evidence and links are in place – provide students the opportunity to formulate
their own opinion. This is a great lead into analytical writing, as the selection of evidence and
justification is now visible for them!
Have students formulate their conclusions from the evidence either as a correctly formulated
analytical paragraph or an answer to a simple statement focusing on your key learning objective.
Examples:
My evidence has lead me to conclude:
The convention that most clearly communicates the dramatic action is…
The character with the most ambition is….
The most dominant theme within the production is….
This is a great learning activity to complete halfway through a text; if you are able to keep your
conspiracy board visible, and return to it once additional information is provided, students
absolutely love this!
Curriculum links:
Students are required to analyse, evaluate, justify and synthesis content from your set text.
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WISDOM! On tour with Queensland
Theatre's Scene Project 2020
The Scene Project is Queensland Theatre’s flagship
education program and young artists are at it's centre.
The project encourages drama students throughout the
state to engage in the creative process of performance,
from rehearsal through to presentation. Each year a
playwright pens a new work and the participating drama
groups are tasked with the challenge of creating their
own unique 15-minute version of the play.

Photos by Cinnamon Smith

The Scene Project is about collaboration, acknowledging
students and teachers as artists, building confidence and
encouraging live performance in a professional space and
manner. The project concludes with local schools coming
together in a professional theatre venue to share their
performance. On this day, a cast of professional
Queensland Theatre actors also present a full
interpretation of the play (under the same ‘minimalist’
parameters that schools have), providing young artists
and their teachers with new ways of making and shaping
texts that can be taken into their classrooms. This year’s
text is entitled Wisdom and was written by David Burton.
Despite the challenges of COVID-19, the Scene Project
education team have just returned from 3 weeks of
regional touring. The heart of this project lives in regional
Queensland, each year we are amazed at the talent,
creativity and unique approach to theatre-making that
exists across the state. The project is not a competition,
each group has the challenge of wrestling with a brandnew work, deciding what their interpretation of the
dramatic meaning is and devising their 15-minutes of
performance. Some schools choose extracts from the
work, others devise an entirely new show based on
themes, or some might change the style of work,
incorporating Physical Theatre or other Contemporary
Theatre practices. This is what makes the project special.
Over the course of the tour, the Queensland Theatre team
are able to see close to 100 different versions of the
play – every day is a new adventure!
During a time where most theatres across Queensland
have been in darkness, it has been a privilege to see the
lights switched back on and Drama students being the
first actors back on the stage. After all, they are the future
artists of our nation.
In 2020, Mackay was added to the map, partnering with
Central Queensland University to deliver the project, and
whilst the outcome day rolled out differently to how it
was originally intended, we were reminded of the
incredible work that can occur when we challenge a class to devise a short piece of theatre (from an
unfamiliar script) in less than 2 hours – magic! Queensland Theatre is already looking forward to 2021,
with the commission process for the next play already in the works!
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Mackay accepts the challenge!

Reflections by Sam Neill

In the beginning of 2020, the drama teachers of the
Mackay region were looking for something gritty to sink
our teeth into creatively. Queensland Theatre’s The Scene
Project - being about collaboration, acknowledging
students and teachers as artists and encouraging live
performance in a professional space - seemed like an
amazing opportunity, however the tour drove straight
through Mackay without passing GO!
With some quick thinking and the right contacts – Mackay
found their way onto the project map and shortly after,
were inducted into the program! We were stoked! Cue
COVID-19.
With some creative flair and some back and forth between
schools and QT, the ability to hold a short workshop and
performance outcome day was presented, thanks to the
generosity of Central Queensland University
Conservatorium. School ensembles soon began exploring
Wisdom by David Burton in anticipation for the day.
With some creative flair and some back and forth between
schools and QT, the ability to hold a short workshop and
performance outcome day was presented, thanks to the
generosity of Central Queensland University
Conservatorium.

School ensembles soon began exploring Wisdom
by David Burton in anticipation for the day.
Mirani State High School and Mackay Northern
Beaches State High School were two of the
participating schools on the day; each provided
separate sections of the text, and had QT
professionals to work with, to bring a draft
performance to the stage.
The day consisted of socially distanced warm-ups,
break out rehearsal rooms and some amazing
outcomes by our students.
The most exciting thing about this project for us
was the concept of the shared artistry behind the
work and the fact that it was not a competition
between the schools. All students were able to
share their work with peers, see a group of actors
present their version of the work and be able to
talk about it in detail with no judgment.
A highly valuable learning experience for all
involved. Thank you, Queensland Theatre.
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Responding to Theatre
A practical approach
Bronwyn Marsh - Townsville State High School
My students love love love coming to Drama. For three sessions a week, they get to be silly, step
out of their comfort zone, dress up, create and become someone else. But when they walk into
our room and see our desks set up, the collective groan is crushing. I’m suddenly the worst
teacher in the world and Drama is suddenly their least favourite subject.

"Why do we
have to sit
in desks?"

"Drama is a
practical subject,
why are we
writing?"

"Can't
we do
prac?"

"Urggghh
we did theory
last lesson."

It’s hard to push through this negativity. But responding to live theatre is such an important part
of our subject. So how can we turn those frowns upside-down and make responding to theatre
fun?
How? Ditch the desks and find any opportunity to respond to theatre in a practical way.
The following activities have been borrowed from here, there and everywhere, but in particular,
the Professional Development I have engaged in with Mashed Theatre INQ has been the most
useful. Matt and his team have so many ideas about how to approach responding tasks in a
practical way. If you haven’t booked one of their shows in your school, or attended one of their
PDs, DO IT!
Activity #1: Ten second objects
This is a warm up game that gets students thinking about the themes in a play.
Instructions:
1. Students walk around the room. The teacher yells out a number. The students quickly grab
students around them to form a group of that number of people.
2. Teacher yells out a word - it might be an object, concept or theme related to the play.
E.g. If the play that the students are responding to is Paper Sky, the teacher might call out:
book, boat, grief, loss, love, guilt, freedom, etc.
3. In their small group, the students use their bodies to represent the object or concept while
you count down from 10.
4. Then the students walk around again, the teacher yells out a different number and the
students form a group of a different size and make the second object or concept.
5. Repeat until you’ve exhausted all the words associated with the play.
Activity #2: Statues
This warm up is similar to Ten Second Objects, but students work individually
Instructions:
1. Students walk around the room.
2. Teacher yells out a word - it might be an object, concept or theme related to
the play.
E.g. If the play that the students are responding to is Medea, the teacher might
call out: betrayal, infidelity, grief, insanity, passion, etc.
3. The student has to immediately freeze in a position that represents that word.
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Activity #3: Spectrum of difference
The plays we watch in Drama often have complicated characters who are not always clearly
good or bad. This activity is a great discussion starter, particularly when there are so many
varying opinions in the room.
Instructions:
1. Have students stand along an invisible line across the room. Tell them that one end is
strongly agree and the other end is strongly disagree.
2. Display or call out statements related to the play you’re watching.
E.g. Without Lady Macbeth, Macbeth would not have become king.
E.g. Getting revenge is important for closure.
E.g. A crime of passion is understandable.
Activity #4: I wondered...
This activity is another discussion starter and great for students to get a
deeper understanding of the play.
Instructions:
1. Students write down their questions about the play on a post-it.
2. The teacher collects all the responses and reads them out one by
one – the students don’t know who asked which question.
3. The students make comments and help to answer each other’s
questions.
Activity #5: Freeze Frame Storyboard
This activity is about getting students to remember the plot of the play.
Instructions:
1. Students create a freeze frame for each of the key moments in the
play (5 – 10 freeze frames)
2. Take a photo of each and put on the wall to refer to throughout the
unit.
3. You can use these later to talk about which conventions and
elements were key in communicating meaning in these key scenes.
Activity #6: Conventions Race
This activity requires students to identify the conventions used in the
play they are responding to. Sure, they could do this exact activity
individually by writing their own list in their books, but this way, it’s a
competition, the students work in groups so they have to have to talk
about the play with each other and it’s just more fun.
Instructions:
1. Split the students into teams.
2. Give each team a stack of post it notes and a marker pen.
3. Tell them they have 5 minutes to identify all the conventions used in
the play.
4. The aim is to get the longest list.
5. After the time is up, go through each list and check that
the whole class agree with the conventions. If there is dispute,
the team has to justify by describing a scene where the
convention was used.
6. Once everyone is happy with each list, a winning team is
announced.
7. Then remove any double ups and place the post-its on a joint poster to
refer to every lesson.

11

Activity #7: Using Conventions
This activity requires students to use the conventions
they’ve identified in the play they are responding to.
This requires them to really understand how the
convention works and is helpful when they have to
describe it in use later.
Instructions:
1. Split the students into groups.
2. Give each team a theme or concept relevant to the
play. E.g. Guilt, Grief, Love, Loss, Madness, etc.
E.g. These students experimented with lighting
and stylised movement around the theme of
3. Give them 3 – 5 conventions from the list they
insanity.
made in Activity #6.
4. They have to use these conventions to create a piece of theatre around the theme or
concept.
Activity #8: Dramatic Meaning
This activity requires students to engage deeply with their idea of the dramatic meaning of the
play studied.
Instructions:
1.
On post its, students write down what they think the dramatic meaning of the play is.
2.
Teacher collects and displays them on A3 paper.
3.
Students split into small groups and choose one of the post it notes from the poster.
4.
They create their own piece of theatre that conveys this same meaning.

Our first book!
Produced and published by Drama Queensland. Dramatic Encounters: Artistry, Community and
Scholarship in Drama Teaching shares best practice and innovative ideas from classrooms across
Queensland. This book explores some of the exceptional relationships which have been
developed between schools and industry, as well as community programs which provide unique
learning experiences for students.
Some of the stories inside include:
Queensland United – Top of the League
by John O’Toole and Brad Haseman
A curious companionship: bridging cultural divides
by Adrianne Jones and Sanaz Hamoonpou
Juicing it up!
by Madonna Stinson and Sarah Jayne Ryan
A dinosaur in the house!
by Nicky Peelgrane
Rockpocalypse: shaping new work in
regional Australia by Jessica Lamb
and much more!
Check it out on the Drama Queensland website or click
the image on this page.
Congratulations to all the teachers and artists involved!
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Learnings from Confirmation event 1: Drama — IA1
To help teachers prepare towards IA1: Performance, the QCAA has identified learnings from
Confirmation event 1 to support the development and quality assurance of future assessment in
Drama.

Manage student response length
• Performances should be kept as close to the conditions of time in the syllabus as is possible.
The chosen text should also allow for the selection of appropriate excerpts that give all
students in a group 3–5 minutes of active engagement and must provide the opportunity for
students to demonstrate their individual interpretation of purpose and context in performance.
• While the QCAA is not encouraging long performances when group size is larger, it is
important to monitor student script choices to ensure that the selection of an excerpt allows all
students to potentially meet the characteristics of the performance level descriptor at the
highest mark. The teacher, acting as facilitator, can guide students’ choices in order to make
the best possible choices for equity.
• When a performance is in excess of the time conditions, teachers should indicate clearly
where marking began and ended by annotating time codes on the ISMG.

Provide clear identifying details when uploading student performance work by:
• describing the student’s starting position on stage
• indicating the character they are playing
• including a basic description of their appearance
• outlining a first line of dialogue, such as:
DSL. Vladimir. Tall, dark hair, brown jacket.
First line “What do we do now?”

Provide supporting evidence (annotated script) by:
• ensuring that students clearly annotate their script, only highlighting their own dialogue and not
the dialogue of other characters
• encouraging students to provide additional details about their choices in interpreting purpose
and context in the script, as well as blocking choices, interpretation of character and
manipulation/demonstration of the dramatic languages.
Please note that this supporting evidence is not marked by the teacher — only the performance is
used as evidence in assessing the student response, however, the annotated script can be useful
information for confirmers in understanding choices that students have made in their
interpretation of the chosen scripted text.

Draw on inherited practices in Absurd or Epic styles of theatre (or
Contemporary Political Theatre)
IA1 is a performance task where students must work as actor to collaboratively create a polished
performance of a published text that makes social comment for a chosen audience. They must
interpret and rehearse a published text to realise the dramatic purpose inherent in the selected
text.
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In preparing students to undertake this task, ensure that:
• reference is made to the syllabus subject matter when choosing a particular Theatre of Social
Comment style, including key conventions in the teaching and learning for IA1
• students make considered, relevant choices in manipulating the dramatic languages
(particularly conventions of style) when structuring and devising the dramatic action in their
interpretation of the scripted text.
It was evident in some circumstances that there were inconsistencies in submissions around
understandings of conventions of theatre style.
In some sample performances, students added to or altered the original published script,
including considerable stage business using conventions which did not enhance the
communication of dramatic meaning. In other instances, there was minimal use of conventions of
style evident. The manipulation of conventions needs to support the text and the communication
of dramatic meaning and should be relevant, purposeful choices that are used with particular
effect or meaning considered.
The best way to ensure that students are applying the dramatic languages with purpose and
considering context is by asking them to identify and justify their choices in manipulating
conventions of style and elements of drama. This should take place during the rehearsal process,
as students are structuring and devising their dramatic action.
High-level responses:
• demonstrated a thoughtful choice of scene/s that allowed all students equal opportunity to
perform with active engagement and to contribute to the dramatic action, rather than simply
reacting to the dramatic action
• richly interpreted the chosen text in order to realise dramatic purpose, incorporating
conventions of style in creative and interesting ways
• were thoroughly rehearsed
• demonstrated creative choices about all aspects of the performance
• gave clear consideration to the staging of the performance in terms of the use of the
performance space and blocking choices and (in some cases), simple but highly effective
stagecraft (including costumes) that supported the interpretation of purpose and context and
enhanced audience engagement
• demonstrated skills of acting that were used masterfully with voice and movement choices that
were nuanced and discerning
• were characterised by (or featured) a clear interpretation of purpose and context (reflecting
societies and representing a clear social comment)

More information
For more information about the information in this Musesheet edition, please contact Michelle
Vendy, Principal Education Officer (Drama): michelle.vendy@qcaa.qld.edu.au.
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Title
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Think you've got something great to
share which would help Drama
teachers around Qld?
We'd love to hear from you!

sjnei0@ eq.edu.
au

tavia_seymour@glc.
qld.edu.au
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The Conventions of Theatre of the
Absurd & Epic Theatre
In response to requests from our member and in response to the QCAA’s Learnings from
Confirmation on IA1, Drama Queensland has produced the resource that follows to assist
educators in more clearly defining and understanding the conventions listed in the syllabus for
Theatre of the Absurd and Epic Theatre.
The definitions provided are by no means an official list but rather a product from a community
of drama educators sharing their knowledge and understanding. Thank you to the following
teachers for their input: Scott Andrews, Annette Box, Michelle Crouch, Lucy Harkin, Sharon
Hogan, Tiarnee Kim, Shay Ryan & Tavia Seymour.
Style: Theatre of the Absurd
Definition: “largely based on the philosophy of existentialism and is often characterised by
illogical plots inhabited by characters who appear out of harmony with their own existence; the
main conventions involve usually flat characters, unresolved mysteries, repetition, clichés and at
times oppression from an outside, unknown force” (QCAA, 2019, p.79).
Conventions: Theatre of the Absurd (Drama Syllabus 2019 v1.1)
Key conventions of this style include:
Word-play
Language is often written and performed in a nonsensical way. The
incorporation of puns, innuendo or double entendre and verbal jokes
all feature. Dialogue can be repetitive without logic and/or delivered
in a competitive manner. Can be written and delivered a succinct way
in singular words, fragments or phrases.
Sound & noise as
The characters can be in limbo or unable to exit and so fill the silence,
spectacle
either with attempts to make meaning or noise. Words and language
are frequently considered part of the ‘spectacle’ – that is, words are
used as sound and noise rather than for the purposes of logical
communication. This also explains the unusual silences into which
the characters lapse and the disconnected delivery of speech.
Disconnected & nonCharacters have lost their ability to effectively use speech for
communicative
communication. Language in Absurd scripts is often written in a
speech
circular and repetitious manner. Therefore, dialogue can also become
monotonous and nonsensical. Characters can participate in parallel
conversations (where the characters are talking at cross purposes),
clichés/banalities (talking for the sake of talking rather than
communication) and there is an erosion of meaningful language into
nonsense. Some techniques to achieve this include: repeating
dialogue or a sequence of dialogue; dialogue translated into another
language; gibberish and delivering dialogue in non-realistic ways e.g.
robotic, rhymical, rhyming, dreamlike, poetic, sung, accents,
monotone, strange inflections and emphasis etc.
Unusual use of silence Unexpected pauses mid-sentence and/or between lines of dialogue
& pause
to disrupt the flow of action. Longer elongated pauses added
between dialogue. Characters can use the silence as a moment of
reflecting on the emptiness of their existence.
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Combing real and
non-real techniques

Dexterity and timing

Extreme variation
from serious to comic

Vaudevillian

Combination of multi-dimensional and complex to stereotyped and
simplistic characterisation. Heavily orientated to action of the
moment rather than just dialogue delivery. Movement is inventive
with a combination of theatrical and entertainment techniques mixed
with Realism. Voice is delivered with energy, variety and certainty
drawing on a wide range and a combination of realism and nonrealism techniques. Characters can perform actions that lack purpose
or logic, incongruous (not fitting/being where it belongs) and illogical
occurrences exists. When manipulating this convention there must
be a clear purpose of highlighting the character’s struggle to find
meaning in a meaningless world.
Drawing on the skills of clowning (i.e. le jeu, complicite, energy,
naivety, etc.). Pacing is generally consistently fast or slow. Action
delivered with strong focus, certainty and energy. Comic timing is
often included and techniques such as pointing the line and the use
of other comic timing techniques such as the double take, “clocking”
the audience and also use of the slow burn build in emotions.
Characters only live in the moment. Therefore, the mood abruptly
switches from comic to serious without any build up or logical
reasoning. Situations can also be depicted with moods opposite to
what they would naturally perceive to be and/or over exaggerated.
Although characters often live in the moment they are also searching
ineffectively for purpose. This can be demonstrated through the
actors’ intense focus on detail e.g. a hole in a shoe.
The mind (thinker) and body (physical) act as a duo. Characters can
switch between these functions. Accidental harmonies can occur
when actions or events appear purposeful or planned but are mere
coincidences, or disharmony that looks harmonious. Loops and
repetition in structure. Crude and cruel behaviours. Stage action is
made up of a series of ‘acts’ including song, farce, dance, mime,
commedia, circus, clowning, slapstick comedy, acrobatics and makebelieve skits.

Recommended further reading on Theatre of the Absurd
Arnold, S. (1998). The Theatre of the Absurd in The Creative Spirit - An Introduction to Theatre (pp. 212-214).
Mountain View, California: Mayfield Publishing Company.
Cohen, R. (2003). Theatre of the Absurd. In Theatre - Sixth Edition (pp. 261-274). United States of America: McGrawHill Higher Education.
Crash Course. (2020, September 5). Beckett, Ionesco, and the Theatre of the Absurd: Crash Course Theatre #45 .
Retrieved from You Tube : https://www.youtube.com/watch?v=eJ7w2I83ba4
Crawford, J. L., Hurst, C., Lugering, M., & Wimmer, C. (1995). Chapter 17 Theatre of the Absurd. In Acting in Person
and in Style in Australia (pp. 223-235). Australia : McGraw-Hill Australia .
Kuiper, K. (2019). Theatre of the Absurd . Retrieved from Encyclopedia Britannica :
https://www.britannica.com/art/Theatre-of-the-Absurd
Yaxley, R. (2010). Cracked and loose: surreal and absurd. In H. Strube, M. Beh, S. Davis, A. Jones, S. Ryan, & R. Yaxley,
Dramatexts - Creative practice for senior drama students (pp. 223-254). Brisbane: Jacaranda Plus
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Style: Epic Theatre
Definition: “a form of drama often presenting a series of loosely connected scenes that avoid
illusion and often interrupt the story line to address the audience directly with analysis,
argument, or documentation; the intention is to appeal to an audience’s intellect by using
‘alienating’ or ‘distancing’ effects, causing the audience to think objectively about the play, to
reflect on its argument, to understand it, and to draw conclusions; plays may include songs that
support the message of the play, storytellers and narrators, projection, placards, film sequences
and actors directly addressing the audience” (QCAA, 2019, p.65).
Conventions: Epic Theatre (Drama Syllabus 2019 v1.1)
Key conventions of this style include:
Didacticism
The political or social message that the creative team aims to
communicate to the audience with the purpose of encouraging them
to think about it and act on it. Epic Theatre often has a call to action
for the audience. Dramatic action offers a debate with arguments for
the audience – this can occur through the use of narrative events for
through dialogue itself. Didacticism is achieved through the
manipulation of other conventions.
Alienation
Verfremdungseffekt (German) or alienation means ‘to make strange.’
The aim here is to disrupt the illusion that what is occurring on stage
as real life, because this does not allow the audience members to
reflect critically on the political issues within the play. It is a common
misconception that Brecht wanted his audiences not to emotionally
connect with the play. What he didn’t want them to do is just sit back,
being enthralled in the story believing it to be true, but rather
question the social injustice within the scene; to watch with a critical
eye. Brecht felt that thinking and feeling were intrinsically linked,
and the process of the audience learning about a political injustice
could lead to anger, irritation, shock, etc. Brecht wanted the audience
to have empathy and not sympathy for the characters and situations.
Many of the conventions of Epic theatre seek to cut across the
building of intense mood and emphasis theatrically to distance the
audience e.g. Changing sets or roles in front of the audience.
Alienation is achieved through the manipulation of other
conventions.
Narration
Use of an actor, usually outside the dramatic action, to introduce
scenes, give brief background information, and/or comment on the
action to direct the audience towards the didactic. Narration is
commonly delivered in presentational style out of role with the actor
using their own voice and mannerisms. Narration can be used to
distance the audience.
Historification
Deliberately setting the action of a play in the past in order to draw
parallels with contemporary events or using a well-known event from
the past and altering time and place or reappropriating the original
context for another context with the purpose alienating to achieve
the didactic. Historification can be like an ‘allegory’ or ‘metaphor’.
The actors are using the audience’s understanding of a well-known
event to draw a parallel for the audience to make a didactic comment
on the action in the play or moment.
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Use of Song

Gestus

Direct Address

Multiple role-taking

Projected image

Placard

Songs (live or recorded) can be used to comment on the action, by
making the didactic point clearer to the audience. They have a
discordant, serious message with humorous and upbeat style, and/or
include the reappropriating of lyrics of a well-known song.
A combination of a gesture and a social meaning in a movement,
stance or vocal display which is continuous or repeated throughout
the moment. It is used to convey the didactic ideas significant to that
moment, as well as denoting a character’s status, social attitude and
relationship with others. The actor’s choices need to be socially
recognisable to the audience; drawing on habits, manners and
customs which are demonstration rather than realistically shown.
Gestus often includes strong symbols of class for example the top hat
and cigar of the exploitive tycoon.
The actor acknowledges the audience by facing out when presenting.
This could be in the role of the character or as the narrator with the
purpose of alienating the audience and to reinforce the didactic. This
also breaks the fourth wall and serves to distance the audience.
Actor switches in and out of different roles. This is done to highlight
to the audience that they are storytellers in the moment, which
alienates the audience because they are reminded they are actors
and not the characters. The actor needs to deliberately change their
voice, gesture, stance and facial expressions to allow the audience to
distinguish between roles. They also need to ensure the transitions
between roles is clear. Symbolic prop and/or costume item can assist
here. This also links to Gestus.
Projected image, film or words can to explain the current situation or
reinforce of the didactic message. Projected image could be used to
contrast to stage action with the purpose of alienating the audience
to direct away from being a passive participant and back to critically
thinking about the didactic.
Could be held, displayed within the set or hung around an actor’s
neck. Hung around an actor’s neck to label a character’s purpose (The
Judge) and/or a political comment on their actions (Corrupt) to
redirect the audience’s thinking back to the relationships of the
characters. Placard could also be held by the actors to comment on
the action and direct the audience to the didactic.

Recommended further reading on Theatre of the Absurd
Brecht, B. (1964). Brecht on Theatre (ed. and trans. J. Willett). London : Methuen.
Crash Course. (2019, Janurary 26). Bertolt Brecht and Epic Theatre: Crash Course Theatre #44 . Retrieved from You
Tube : https://www.youtube.com/watch?v=c7fqMPDcKXM
Crawford, H. L. (2003). Chapter 16 Brecht: Epic Style and Didacticism . In Acting in Person and in Style in Australia
(pp. 209-222). Sydney : McGraw Hill Australia .
Mitter, S. (1992). Chapter 2: To Be and Not To Be - Bertolt Brecht and Peter Brook. In Systems of Rehearsal (pp. 4277). London and New York : Routledge .
Mumford, M. (2009). Bertolt Brecht: Performance Practitioner Series. London : Routledge.
O'Brien, N. &. (2013). Brecht . In Theatre in Practice - A Student's Handbook (pp. 46-77). New York : Routledge.
Unwin, S. (2014). The Complete Brecht Toolkit . London: Nick Hern Books.
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You and your students can now watch Master Cast, a free-to-access, six-episode series hosted by world-renowned theatre, TV and film writer,
Simon Stephens (known for The Curious Incident of the Dog in the Night-Time and Birdland).
Get insights into the work of award-winning playwrights, directors, designers, and actors, such as Andrew Scott (Hamlet, Fleabag and Sherlock),
Juliet Stevenson (Happy Days and Bend It Like Beckham), Willy Russell (Educating Rita and Blood Brothers) and many more

Crafted with
core
curriculum
objectives in
mind, each
episode is
accompanied
by practical
exercises to
inspire your
students and
keep them
engaged.

To watch the
series for free
now, head to
our Facebook
page.
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Historification
Delving into an Epic convention
Lucy Harkin
Flipped Learning (Lesson preparation):
Ask students to view National Theatre’s Introduction to
‘Brechtian’ Theatre (click on image for link)
1. Unpack definition of Historification as a convention
of Epic Theatre.
Ask students how creating parallels between the past
and the present would impact an audience? In regards
to alienation, how could historification be used to
challenge a contemporary audience?

An introduction to Brechtian theatre

Historification
was a term Brecht used to define the technique of deliberately setting the action of a play in the past
in order to draw parallels with contemporary events.
Historification' enabled spectators to view the events of the play with emotional detachment
and garner a thinking response.

Brecht's plays were always based on history. He used the past to keep the present in perspective. Brecht
believed that by watching a play which alluded to past historical events and atrocities, the audience would
be able to look at the present more objectively. This would allow the audience to make choices about
positive action in the present.
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The content of many of Brecht's plays dealt with fictional retellings of historical figures or events. His idea
was that if one were to tell a story from a time that is contemporary to an audience, they may not be able
to maintain the critical perspective he hoped to achieve. Instead, he focused on historical stories that had
parallel themes to the social ills he was hoping to illuminate in his own time. He hoped that, in viewing
these historical stories from a critical perspective, the contemporary issues Brecht was addressing would
be illuminated for the audience
Historification is similar to 'allegory' or 'metaphor' which you may have studied in English.

2. Examples of Historification: Taika Waititi’s Jo Jo
Rabbit (2019)
As a class watch a clip for Taika Waititi’s 2019 film JO JO
Rabbit and then watch ‘Taika Talks’ video (click on
images for links)
3. Layering dramatic meaning and purpose through
Historification:
Ask students to create small groups and hand out the
review articles (see appendix) and a piece of A3 with the
following quote in the center:
“The main message is to be more tolerant, spread
more love and less hate”
Waititi 2019

Ask students to think about how the World War II context
(events and impacts already explored in the intro to Unit
3: Challenge Lesson 2) parallels current social/ political
events or issues? Ask students to create a mind map on
the piece of paper around the quote, listing current
events and or social/political issues that could parallel
the events explored in the movie. Using Waititi’s quote,
as a group articulate how this film could impact an
audience to view today’s events differently? (ie:
Challenge, educate, empower, inform)

JOJO RABBIT | Official Trailer [HD] | FOX Searchlight

JOJO RABBIT | Taika Talk | FOX Searchlight

4. Layering dramatic languages to create Historification:
7 Stages of Grieving
As a class read through ‘Home Story’ from Wesley Enoch
and Deborah Mailman’s The 7 Stages of Grieving.
Brainstorm as a class what historical event is referred to
and how this scene layers meaning for the audience.
Explain to students that they are to use the stimulus items
(see attached) to create a scene with the purpose of:
educating audiences on how all Australians benefit from
purposeful and meaningful steps towards reconciliation.
Students are to using the following Epic Theatre
Conventions to layer the dramatic action:
•Historification : Direct Address, Projected Image, Use of
Song, Multiple Role
Remind students that the purpose of Historfication is to
alienate the audience through the parallels of the past
and present, so that the audience can view the present
differently. Encourage students while they are devising to
think about how this dramatic action create through the
layering of dramatic languages will position the audience
to see their role in Reconciliation differently.
Give student time to devise and rehearse. Then present
and reflect.
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Act to provide for the Protection and
Management of the Aboriginal Natives of Victoria
(1869)

Appendices
Mondello, B. (2019, October). Movie Review: 'Jojo Rabbit,' Your Reich Is Calling. Retrieved from NPR: National Public
Radio: https://www.npr.org/2019/10/17/770262214/jojo-rabbit-your-reich-is-calling
Sariksian, J. (2020, February ). Why Oscar-nominated 'Jojo Rabbit' is the film we need right now. Retrieved from
Insider: https://www.insider.com/why-jojo-rabbit-is-the-film-we-need-right-now-2020-1
Items used in part 4
Act to provide for the Protection and Management of the Aboriginal Natives of Victoria (1869) - see image previous
page
Apology to Australia's Indigenous People (2008)
Closing the Gap 2018 Prime Minister Malcolm Turnbull
As well as: images from the report
The Prime Minister's Foreward to the current Closing the Gap Report - Prime Minster Scott Morrison
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Homunculus Theatre Company

As you know, the COVID19 pandemic has had a catastrophic

impact on the performing arts sector -affecting artists real-world ability to “physically” deliver current 2020 programming;
causing unprecedented cancellations, rescheduling and re-configuring.
On a positive note, however, this has encouraged us to look at new, innovative and flexible ways to share our work within
the digital space. We are currently in the process of creating a series of interactive programs specific to Commedia,
Clowning, Melodrama, Comedy, Mask Theatre, Non-Verbal Communication & Mime and Absurdism. We aim to allow
participants to play, express, be physical, relate and discover in real-time and space (online); an approach underpinned by
the assumption that everyone has something to offer and that laughter is a unique and powerful connector that inspires
students, teachers and communities – now more than ever, during this continued time of crisis and uncertainty.
Homunculus has been delighting, educating and inspiring student audiences across Australia, New Zealand & Hong Kong
for over 16 years. We specialise in resilience training for young people, by offering a wide range of Australian curriculumlinked primary and secondary workshops, tutorials, performances, artist-in-residence programs, professional development
for teachers and regional community projects.
Our mission is to nurture a love of, and life-long engagement, with live performance - through comedy. Laughter, in
particular, conceals, gives permission to play, allows
expression, liberates and reveals; ultimately instilling a sense
of joy, vulnerability, physical discipline and freedom of
expression. This, fundamentally, builds the foundation of
resilience, connection, compassion, respect, empathy, legacy
and community well-being.
Moving forward into 2020/2021 - bookings are now available
(online and physical) - so please don’t hesitate to contact us :)
We look forward to sharing the joy and laughter with your
school’s community, now and into the future!
Clint Bolster
Jessie Rasmussen
Artistic Director
Producer
0421 524 401
clint@homunculustheatre.com.au rasmussen.jessie@gmail.com

Absurd activities
Eden-Jane O'Donnell, Brisbane Bayside State College
The following learning sequence is intended for use with a Grade 10 class and to be taught over
one or two lessons. It is designed to introduce aspects of the philosophy of Absurdism,
culminating with grouped students presenting an excerpt from Samuel Beckett’s ‘End Game’ for a
summative performance task.
It is assumed that students have pre-existing background information about Absurdism
including its history, dramatic conventions, and significant writers from the performance style’s
movement (Samuel Beckett, Eugene Ionesco, Martin Esslin). It is also assumed that the students
have studied Stanislavski’s methods of acting so that they can understand some key differences
between Absurdism and Realism.
The purpose of these lesson/s is to highlight the lack of meaning and purpose in the lives of
absurd characters.
Activity 1: Warm Up Game: Gibberish
Aims: To show the devaluation of language. Absurd writers aimed to show the inability of
language to accurately convey meaning in a meaningless world
Curriculum Links: Consolidating knowledge of style/form- developing knowledge of the
dramatic languages
• Have students work in pairs. Student A
goes to one side of the classroom and
Student B to the other side.
• One by one, have each pair walk up to
each other in the centre of the
classroom with their hands behind their
back. Both pair members will have their
hands behind their back with the
intention of performing as though they
are concealing an object behind them.
• The intention is that each pair has a
‘present’ that they would like to give to
the other, beginning with Student B.
• As they walk towards the centre,
students must physicalise what this
object is. For example, if it is a puppy
they will act as though they are trying to
hold it still. If it is a small rock, then
their hands will be cupped together. .
• Student A has to observe Student B in order to attempt to discover what the object behind
their back is. Student B must try to explain what their object is by using a random combination
of words that does not make sense..
• For example, instead of saying: “I got you an apple!.” They could instead say “My cat’s fridge is
almost seventeen”.
• Student B must then attempt to guess what the object behind Student A’s back is. In this
instance, Student B is allowed to use language correctly to do so.
• Student A will most likely find it very frustrating or funny trying to explain to Student B what
the object is. Allow this to happen as it creates humour for the students promoting a sense of
fun, as well as implementing another absurd convention; humour. Note-it is highly unlikely that

27

fun, as well as implementing another absurd convention; humour. Note-it is highly unlikely that
any conclusion will be reached- linking back to the aims of the activity.
• After the first part of the activity happens, the two partners swap declaration roles and Student
B is then to speak in illogical phrasing while Student A is able to speak coherently.
• Continue the activity until the entire class has had a turn.
Result: This activity is designed to be a fun way to highlight the purposelessness of language in
absurd texts. It should be impossible for either of the pair to guess the object because they do
not have access to the language required to communicate properly. Is it a highly enjoyable
activity which can also help to support students’ improvisational skill development. Afterwards,
the teacher is to debrief with the students about how language is devalued in Absurdist
Philosophy. The teacher should foreground how Absurdist Philosophy highlights meaning as
subjective and ultimately irrelvant. Therefore, in Absurdist Philosophy language is unreliable and
cannot be trusted.
Activity 2: Seeya Stanislavski
Aims: To show students
that Absurdist Playwrights
wrote purposelessness and
a lack of meaning into their
characters as they believed
that this reflected the
human experience
Curriculum Links:
Consolidating knowledge
of diverse styles and formunpacking and
understanding dramatic
meaning and purpose in
the style of absurdism
• Sit in a drama circle and
hand out a sheet of paper/
pen to each student.
• It is imperative that you
tell students that you will
be working around the
concept of
‘purposelessness’. It would
help if a visual aid was
projected on a whiteboard
with the word
‘purposelessness’ on it.
• Begin this section by reoutlining the Stanislavski
method of acting. Namely
objectives, super
objectives, subtext, beliefs,
values, and attitudeschecking for
comprehension along the
way.

• Ask students how it might look for them if they had to choose an actor to portray them in a
movie using the following questions:
How would that actor look? What would drive them? What context would be given to the
audience? How would they speak? What would we learn about who they are?
• Bring this discussion to beliefs, values, and attitudes and then ask students to write a
paragraph about their own beliefs, values, and attitudes- asking them to essentially answer the
question: Who am I?
• After about 15 minutes of this, students should have a relatively explicit paragraph about who
they believe themselves to be. Ask a few students if they would read their paragraph aloud and
allow students to comment on their own experience of life and their peers’ experience of life.
Really drive home that each student has (and believes themselves to have) value, meaning, and
purpose.
(Ensure that students do not go too deep, as the next component of the activity may upset
them)
• Collect each student’s paragraph one by one and sit in the middle of the circle. Cut each piece
of paper up, and throw it in a rubbish bin.
• Explain to students, that in Absurdist texts,
characters lack purpose, meaning. They do not
have any driving forces in their lives, with respect
to purpose and meaning, except perhaps to
eventually die.
• Now have students imagine themselves as an
Absurdist character. Have them rewrite their
paragraphs and spend some time reading them
aloud to the class.
Result: This activity is designed to convey to
students the lack of meaning and purpose within
Absurdist character’s lives. The intent is utilise
students’ own intrinsic experience of life in order
to really drive home how different their
worldviews are (or possibly aren’t) to those of the
absurdist philosophers and playwrights.
It is quite a personal activity and really requires that students take it seriously- which should be
reiterated to the class throughout the activity. At the end of this activity, students should have a
deeper understanding about how Realism characters differ vastly from Absurd characters in that
it’s not about the self and intrinsic motivation, but rather how the apparent purposelessness of
the world around us creates a lack of meaning for our lives.
Activity 3 Movement Piece:
Aims: To develop a movement piece with the entire class that draws on absurd concepts of
movement and language
Curriculum Links: Manipulating the elements of drama in a particular style/form to create
dramatic meaning and demonstrate purpose
• Have students separate themselves in the space and stay in one specific spot until told
otherwise.
• Ask them to choose an everyday movement to physicalise. Some examples include:
-Tying Shoelaces, pouring a drink of water, checking the time, writing in a book, checking a
phone etc.
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• When they have chosen a movement phrase and a spoken phrase. One by one, allow them to
move about in the space. As they move around, they must chose moments to say their spoken
phrase with their chosen movement phrase- feeling the energy around the room.
• They must say the phrase whilst completing the movement phrase. If they change their tempo,
this should be reflected in the speed of their movement phrase and their spoken phrase.
• Once this has been happening for around two minutes, calls out energy levels (between 1-7)
that students must perform their movement/say their phrase at. For example, if it’s a level 7
then it would be frantic. If it’s a level 1, then it would be as slow as possible.
• Once they have gotten used to changing their energy levels, ask them to interact with each
other. During their interactions, they must stick to their movement phrase and their one chosen
spoken phrase.
• It is likely that laughter will result as they will feel and look absolutely ridiculous, which again,
adds humour to the scene
• Allow them to laugh, (it will add another absurd element to the movement piece)
• Have this continue for a few minutes- perhaps even filming them to show them how ridiculous
the entire scene looks
Result: After this activity, call the students back into a drama circle. Debrief with the students
about how absurdist movement incorporates elements of randomness, repetition, and a lack of
logic in order to create a sense of purposelessness in the lives of the characters. Comment on
how the combination of absurdist language and movement combine to bring this sense of
purposelessness and lack of meaning to an even higher degree. Re touch on each activity in
order to assess student’ comprehension. At the end, if there is time left in the lesson, perhaps
play a final drama game to finish off the lesson.

Flipside advertorial half page here

Free Online shows for Regional Schools:
Shock Therapy Productions and Arts Queensland team up to offer free shows to regional QLD
With schools being so heavily impacted by the
COVID – 19 Pandemic, Gold Coast based theatre
company, Shock Therapy Productions, have not let
this deter them from continuing to deliver high
quality arts experiences.
Thanks to the support of Arts Queensland, in Term 4 2020
Shock Therapy are offering regional and remote schools in
Far North and Western Queensland the opportunity to
stream one of their productions to an unlimited number of
students, absolutely free of charge!
In response to the lockdown
earlier this year, Shock Therapy
moved their education
programme to an online
platform, LIVE ONLINE. The
company teamed up with QLD
Live Streaming to deliver a
series of broadcast-quality,
multi-camera live streams of
their work throughout Term 2.
“The pandemic impacted the
education sector and in
particular the way in which
education was being delivered.
The Stones

This in turn affected things like taking a drama class to see
a live performance or booking a performance to come into
the school and perform for the students. This is why we
had to rethink and adapt the way in which we delivered our
productions. And while we are hopeful it doesn’t happen,
there is a possibility of more lockdowns in the future. It is
vitally important that students are still able to gain access
to live theatre during those times, as a source of learning
and inspiration. Our hope is that LIVE ONLINE provides that
opportunity”, says Sam.
This agile pivot even took the company half way around
the world. Building upon contacts and cultural
relationships with the High Commission in India and the
Australian Consulate-General in Mumbai and Kolkata, they
began discussions about the possibility of students in India
engaging with Shock Therapy’s LIVE ONLINE program.

This resulted in the Australian Consulate-General Mumbai
supporting a performance of their production “Viral” which
was live streamed to selected schools in Mumbai on the
25th of July.
With most Queensland schools now taking incursions once
again, Hayden and Sam turned their attention to the greater
potential of this medium. Online streaming can enable the
company to reach regional and remote communities,
providing more options for teachers, and making the
company accessible to more students than ever.
“We wanted to do something for those schools that
struggle to have access to live performances at the best of
times, and where budgets may be even tighter. Providing a
free online resource such as one of our shows and the
opportunity to have a live Q&A with professional actors, is
something positive we can offer. Schools are doing it tough
at the moment, and every little bit helps in times like
these,”says Hayden.
Shock Therapy will be
offering regional and
remote schools free access
to a live recording of one of
their award-winning shows;
Viral, Undertow, The Stones
or The Apology. The show
will be available through
the company’s Vimeo page
and schools will have
unlimited access to view
the performance for one
week between 12th – 16th
October (week 2 of Term 4).
On Monday 19th October,

The Apology

Shock Therapy will also host a livestream Q & A session for
any schools that have viewed a show throughout the week,
so that teachers and students can ask Sam and Hayden
questions directly.
You can read more about the company’s work and contact
them to register you interest here.
"Shock Therapy Productions
work in the Arts with an
artistic vision that is
innovative, experimental and
diverse. Shock Therapy
Productions redefine the
landscape of Acting and
Performance and are our go
to for the Arts at PBC High
School."

Suzanne Parker,
Palm Beach-Currumbin
State High School
Undertow
Viral

Magical Realism
A little bit goes a long way
Katie Gentle, Northside Christian College
Warm up activities to enhance engagement and understanding of Magical Realism
Space Jump – A Whole New World Edition
Space Jump, but each new scene must be in a ‘New World’.
Example: Under the sea, in outer space, a planet without men, a robot civilization.
Encourage students to work hard to communicate the new world to the other actors without
using explicit exposition.
Spells Ahoy – exploring the magic and realism side by side!
Each student must have a pen to use as their wand. Neutral walk around the space. On the
teacher’s clap, students must cast a ‘spell’ on the closest peer. They do this by being the fastest
to declare ‘spell’ and wave their outstretched wand at the other student. Whoever is the fastest,
may then declare the spell the student is under until the next clap of the teacher. Spells can be
as varied as possible: from “Your legs are made of water” to “You are now your grandmother”.
Once a spell is cast, students continue round the space, the cursed and the non-cursed, until the
teacher claps again and a new round of spell casting occurs.
To extend this activity, you can group students to perform small scenes with some members
remaining cursed and others not.
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Eerie Charades – Use of eerie atmosphere and mystery in Magical Realism
Select three students to be the audience – sitting somewhere around the space.
Remaining students are the performers. Students must use only whispers to co-ordinate the
scene they will present as a tableaux, which the audience must guess. Only catch is – the lights
go out for 10 seconds while they plan + stage their tableaux and when the lights return they
must be in position.
Lights go on and the audience guesses the scene they see. Swap students in and out.
Discuss the effect of lighting and whispers on the audience. If executed appropriately this be
can suitably hilarious and terrifying.
The Legend of Lunchtime – Use of myths and legends in Magical Realism
Students nominate an everyday occurrence of lunchtime – purchasing lunch at the tuck shop,
handball game, gossip session, detention.
Students are to create scenes establishing this mundane occurrence as a myth or legend –
discuss ritualized movement, grandiose language, use of chorus, establishing heroes or a key
moral.
‘Magical Lyrical Challenge’ – Recap of key definitions and terms
Select an array of suitable songs containing the word Magic somewhere in the lyrics – have
students modify the lyrics to define magical realism. Points for choreography or three part
harmonies!
‘Pitch Perfect’ – Useful for FIA3 and IA3 preparation
Move around the room humming a certain pitch! At the command ‘Pitch Perfect’ students are to
eye-ball another student, one declaring themselves the audience by seating at the feet of the
other student.
The teacher then declares a ‘pitch’ that the elected performer of the pair must deliver.
Depending on the topic, or unit of work – these can be anything.
Examples:
Teenagers should run the government
Toasters should have names
Uniforms should be worn on the weekend
A superhero movie, where all villains are cats.
After a 30 second - 1 minute delivery – once again the teacher declares ‘Pitch Perfect’ and the
students must once again move around the space humming their selected pitch!
Repeat as many times as you desire.
Visual literacy – Realism adaptation
Provide students with a variety of images from realism productions. Allow students to adapt the
image to feature magical realism elements – they can use correction tape, markers, scissors,
extra paper or anything available to them to adapt the image. They must then justify their
choices and the way their adapted image enhances the dramatic meaning of the performance
shown.

From the Archives
Enjoy this interview from 2015 with John
O'Toole, recorded at Villanova College.

33

Musesheet catches up with
shake & stir AD Ross Balbuziente
This year has been a difficult time for theatre companies.
How have you been fairing this year?
This year has been devastating... it’s going to be a long
road to recovery. On the bright side, shake & stir has
survived because of our wonderful core audience ....we
can’t thank our loyal teachers enough. At shake & stir, we
pivoted quite quickly and launched S&S VIRTUAL - so we
could still deliver our shows and masterclasses while
school was temporarily out. Despite needing to cancel our
national (theatre) tours ...we remain grateful that we were/
are still able to deliver live performances into schools –
virtually and IRL.
What new performance offerings do you have in 2021 which teachers might not be aware of?
We have 8 shows hitting schools in 2021. Some of our most popular shows are returning – we’re talking the
classics, including - 1984, HAMLET, R&J and REVOLTING RHYMES by Roald Dahl. We also have a few new shows –
PRANKSTER, the timing couldn't be better for this one. PRANKSTER is based on true stories provided by Aussie
teenagers – this honest, up-to-minute work will demystify the good, bad and ugly repercussions of online
addictions. Our production of MACBETH is also brand-new next year – juxtaposing the juicy text against a thrilling
contemporary setting – coupled with a killer AV design. We do hope to return to theatres next year too – but all
good things come to those that wait… ;)
Do you have any performances in 2021 suitable for IA2?
If you are looking at Political Theatre with your students - our adaptation of George Orwell’s 1984 is
#doubleplusgood for Unit 3. We’ve been really chuffed with the feedback from teachers and students that have
seen this show ...non-stop video and sound designs create a full cinematic experience.
Apart from performances, what other services will you be offering for drama teachers and their students in
2021?
We have a full suite of engagement opportunities including masterclasses and in-residencies. The QLD YOUTH
SHAKE FEST will return once again for the 8th consecutive year – stay tuned for deets on that. We aim to assist you
at any level with your Drama activities - from a one-off class to a whole-term engagement resulting in a full-length

Showcasing Drama

with Betsy Atkinson

'Singin' in the Rain' was St Catherine's Catholic College's 2019 school musical production,
the second for the College's history. As difficult as it can sometimes be to run Arts
subjects in a regional area, there is never a shortage of talent or creativity which always
leads to fantastic performances. Over 50 students were involved in this production that
proved to be a sell out success!
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'We were wanting to create a
world... [which] people can put
their own experiences on... you can
see through the world
transforming and Henry's journey
to courage that everyone has the
power within themselves to
transform their own lives out of
darkness and into some sense of
light.'

Kate Parker and Julie Nolan
Directors of Red Leap Theatre
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