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Workshop 1:
Making 

connections

Welcome

Acknowledgement of country

• Purpose of workshop
• Understanding the Australian Curriculum: The Arts F - 10
• Specialist teachers and primary school classroom 

teachers
• Connecting throught stories: Units of work
• Assessment: model responses

Discussion points:



Purpose of 
the 

workshop

Making connections

Networking

Sharing

Establish good classroom practice

Support



Understanding 
the Australian 

Curriculum: 
The Arts F - 10 

Curriculum bands

Achievements standards and 
content descriptors

Drama in Queensland



Specialist teachers / 
primary school 

classroom teachers

Differentiated focus:

–School structure
–Timetable
–HASS
–Resources



Connecting through Stories

Walk in my shoes (Boy Over Board by Morris Gleitzmann) 
Year 9/10 or Year 5/6 (Learning area approach - HASS unit)

Are you ready for the quest? (Quest by Aaron Becker) Year 
5/6 (Subject specific approach - Stand-alone unit)

Adapt and/or adopt



Walk in my Shoes

• In this unit, students explore the plight of refugees when they faced 
with critical life decisions such as leaving their country of birth for 
unknown shores. 

• This unit of work links three subject areas: Drama, English and 
History in Year 6.  

• The units of work assist students in developing understandings 
about immigration to Australia, the experiences of immigrants over 
time and how immigrants have contributed to Australia’s 
development. 

• Students gain an understanding of the different perspectives of 
immigration to Australia since Europeans settled in Australia. 

• The unit of work for drama is taught in unison with History and 
English in Year 6 for one term (10 weeks) in Year 6.



HASS: Humanity and Social Sciences  - Walk in my Shoes
Inquiry and Skills Drama English History

Q
ue

st
io

ni
ng

Develop appropriate questions to guide an inquiry about 
people, events, developments, places, systems and challenges 

What is a refugee? 
How do we view 
refugees? 
What is it like to be a 
refugee? 

How are refugee 
portrayed in 
literature?

How are refugees 
portrayed in history? 

Re
se

ar
ch Locate and collect relevant information and data from primary 

sources and secondary sources
Research elements and 
techniques of drama

Read novel Boy Over 
Board

Research different 
events involving 
refugees

An
al

ys
in

g Examine different viewpoints on actions, events, issues and 
phenomena in the past and present

Character profiles
Explore in role
Process drama

Reading: Identifying 
main ideas
Analysing language 
features

Different 
perspectives on 
refugees

Ev
al

ua
tin

g 
an

d 
re

fle
ct

in
g Work in groups to generate responses to issues and challenges Write monologue or 

scripted drama
Evaluate performance  

Evaluating writing
Writing reflective text

Reflecting on source 
material

Co
m

m
un

ic
at

in
g

Present ideas, findings, viewpoints and conclusions in a range 
of texts and modes that incorporate source materials, digital 
and non-digital representations and discipline-specific terms 
and conventions 

Presenting performance 
script monologue / 
dialogue / devised script

Create a creative /
Persuasive / 
informative text

Write a research 
essay



HASS - Learning area approach
Drama

• The unit invites students to 
learn about the journey of 
immigrants from Afghanistan 
and their journey to Australia 
by reading the novel Boy 
Overboard by Morris 
Gleitzman. 

• Students examine a range of 
perspectives and points of 
view, using a range of activities 
such as poetry, factual stories, 
texts and process drama to 
explore migration and the 
effect it can have on the people 
involved. 

Summative assessment: Students 
device and present monologues 
and reflect on their learning by 
viewing their video-recorded 
performance. 

English
• In this unit of work, Boy Overboard

explores the strong political 
dimension in the novel. Students 
read the novel as part of the English

• The unit explores the life in 
Afghanistan under Taliban rule, and 
the second concerns Australia’s 
response to refugees seeking safety, 
protection, and opportunity under 
its flag. 

• The unit of work enables students 
to read as readers in order to 
deepen their understanding and 
appreciation and to read as writers 
so that they can identify typical 
features and explore how writers 
gain impact. 

Summative assessment: Create a 
creative /Persuasive / informative text

History
• Explore the understanding 

and appreciating that 
diversity within the 
classroom, school and 
broader community is a 
result of migration / refugees 
throughout various periods 
within Australia’s history.

• The study of the novel will 
provide the stimulus for 
further debate about and 
personal research into 
asylum issues, border 
protection and human rights. 

Summative assessment: Write a 
research essay



Year 5/6: Making and Responding
Descriptors A B C D E

M
ak

in
g

Student show skills and 
techniques of voice and 
movement to create 
character, mood and 
atmosphere and focus dramatic 
action

The student uses exceptional 
and creative voice and 
movement techniques to 
create character. Uses 
Drama elements to 
create mood, dramatic 
action and
meaning

The student has used 
voice and movement 
techniques to create 
character. Uses drama
elements to create 
mood, dramatic action 
and meaning

The student use voice 
and movement 
techniques to create 
character. Uses drama 
elements to to create 
mood, dramatic action 
and meaning

The student use limited 
voice and movement 
techniques to create
character. Uses limited 
drama elements to 
create mood, dramatic 
action and
meaning

The student has made 
little attempt to use 
voice and movement 
techniques to create
character. Not 
attempting to use 
drama elements to 
create mood, 
dramatic action and
meaning

M
ak

in
g

Student rehearse and perform 
devised monologue that 
develops narrative, drives 
dramatic tension, and uses 
dramatic symbol.

The student has consistently 
and convincingly planned, 
rehearsed a monologue 
using narrative, creating 
tension and movement  

The student is a valued 
member of the group

The student has 
consistently planned, 
rehearsed a monologue 
using narrative, creating 
tension and movement  

Student is a valued 
member of the group

The student has planned, 
rehearsed and 
performed a monologue 
using narrative, creating 
tension and movement  

Student is learning to be 
a valued member of the 
group 

The student has 
attempted to plan, 
rehearse and perform a 
monologue using 
narrative, creating 
tension and movement.  

Student is attempting to 
be part of the group

The student has made 
little attempt in 
planning and 
rehearsing the 
performance

Student is finding it 
difficult to work in a 
group

Re
fle

ct
in

g

Student reflects on task: 
rehearsal and final presentation

Intentionally and 
purposefully reflects upon 
purposes of the set task –
rehearsal and final 
presentation

Purposefully reflects 
upon purposes of the set 
task – rehearsal and final 
presentation

Consciously reflects upon 
sections of the set task –
rehearsal and final 
presentation. 

Needs to improve their 
reflection skills to 
consider the purposes of 
the set task.

Has made minimal 
effort with reflection

Comments:



Year 9 Responding model
A B C D E

M
ak

in
g

Insightful interpretation of 
purposes, contexts and texts to 
skilfully and sensitively 
communicate dramatic meaning 
through performance. 

Perceptive manipulation of 
elements of drama through 
conventions of forms and styles to 
skilfully realise style in 
performance. 

Insightful and polished 
demonstration of skills of drama to 
communicate convincing and 
engaging dramatic action and 
meaning for audiences.

Effective interpretation of 
purposes, contexts and texts to 
clearly communicate dramatic 
meaning through performance. 

Effective manipulation of 
elements of drama through 
conventions of forms and styles 
to clearly realise style in 
performance 

Effective and well-rehearsed 
demonstration of skills of drama 
to communicate engaging 
dramatic action and meaning for 
audiences.

Interpretation of purposes, 
contexts and texts to 
communicate dramatic meaning 
through performance. 

Manipulation of elements of 
drama through conventions of 
forms and styles to realise style 
in performance 

Demonstration of skills of drama 
to communicate dramatic action 
and meaning for audiences. 

Basic interpretation of purposes, 
and texts to partially 
communicate dramatic meaning 
through performance. 

Use of elements of drama 
through conventions to 
demonstrate aspects of style in 
performance 

Demonstration of basic skills of 
drama to partially communicate 
dramatic action and meaning for 
audiences.

Use of texts to 
communicate a partial 
performance. 

Superficial use of elements 
of drama in performance. 

Demonstration of aspects 
of skills of drama to 
partially communicate 
dramatic action.

Re
fle

ct
in

g

Justifies all statements.
Articulates relevant examples
of drama practices with
clarity of expression.

Makes connections between 
elements of drama, dramatic 
meaning and aesthetic
effect. 
Structures response with
appropriate drama terminology
to communicate intention.

Analyses the elements of drama, 
forms and performance styles 
and evaluates meaning and 
aesthetic effect in drama they 
interpret. Uses their experiences 
of drama practices of different 
cultures, places and times to
evaluate drama from different 
viewpoints.

Identifies the intention of the 
drama and the elements of 
drama, forms and performance 
styles.

Writes statements
about the drama.



Are you ready for the quest? 

This unit is based on a wordless picture book, Quest by 
Aaron Becker. 
• It uses the story and its vivid illustrations as a 

pretext for an enchanting and magical process 
drama. 

• It explores the challenges faced by two friends as 
they embark on a quest to solve a mystery and save 
a king and his people from invasion and war.  

• The illustrations depict the stages of the quest and 
are highly symbolic. 

• The children use their imagination and problem-
solving skills to overcome each challenge.  

The structure of the unit adapts a teaching and learning 
sequence for Drama Years 5 to 6 from the C2C suite of 
units. The ACARA content descriptors are used to plan 
the unit. Participants can adapt and implement this unit 
to suit their arts program. The unit can be used as a 
stand-alone drama unit, a partner unit with English, for 
example or a cross arts unit. 

This unit of work for drama can be taught for one term 
(10 weeks) in Year 5.



Subject Specific Approach – Drama: Are you ready for the quest?

The main features of this unit include:

• Using warm up games to introduce specific drama skills related to the elements of drama
• Using drama posters of each element of drama to illustrate and discuss drama knowledge
• Selecting scenes from the picture book to improvise the challenges of the quest
• Developing skills in creating character, mood and atmosphere
• Breaking up the action illustrated in the scenes
• Modeling the use of space and movement to activate the scene
• Rehearsing the scenes and recording the blocking on a diagram
• Enhancing the performance using costumes, props and music
• Using the feedback cycle: improvise, review, rehearse, share, record and give feedback to polish the performance.

Formative assessment: is achieved through the feedback cycle using video recording, anecdotal records and student reflection on 
their devised scenes.
Summative assessment: Students work in groups to devise a scene from Quest. They perform their scene in a class pageant, to an 
audience of their peers. Students respond to their recorded performance in a small group interview with their teacher.



Learning Area 
Achievement 

Standard -
Year 5 - 6

• By the end of Year 6, students explain how ideas are 
communicated in artworks they make and to which 
they respond. 

• They describe characteristics of artworks from 
different social, historical and cultural contexts that 
influence their art making.

• Students structure elements and processes of arts 
subjects to make artworks that communicate 
meaning. 

• They work collaboratively to share artworks for 
audiences, demonstrating skills and techniques.



Achievement 
Standard -
Year 5 - 6

• By the end of Year 6, students explain how dramatic 

action and meaning is communicated in drama they 

make, perform and view. 

• They explain how drama from different cultures, times 

and places influences their own drama making.

• Students work collaboratively as they use the 

elements of drama to shape character, voice and 

movement in improvisation, playbuilding and 

performances of devised and scripted drama for 

audiences.



Drama Year 5 – 6: Are you Ready for the Quest?
Drama Years 5-6 Band Unit 2: Are you Ready for the Quest? 

Purpose of assessment: To devise, perform and respond to a drama based on a quest.
Making - Devising Making - Performing Responding

Devise a drama based on a quest.

Works collaboratively as they use the elements of 
drama to shape character, voice and movement in 
improvisation and play building of devised drama.

Perform a drama based on a quest. 

Works collaboratively as they use the 
elements of drama to shape character, voice 

and movement in performance of devised 
and scripted drama for an audience

Respond to a devised drama based on a 
quest.

Explain how dramatic action and meaning 
are communicated in drama they make, 
perform and view. Explain how drama from 
different cultures, times and places 
influences their own drama making.

Enhances the drama by selecting and manipulating 
relationships and tension to communicate 
meaning. 

A
Sustains tension and manipulates space in a 
polished performance to create belief in the 
drama. 

A
Justifies explanations using relevant 
examples.

A

Combines elements of drama to shape narrative 
and focus dramatic action. 

B Shapes mood through varying voice and 
manipulating facial expression, and gesture.

B Describes connections between elements 
and conventions that communicate dramatic 
action and meaning.

B

Works collaboratively as they use the elements of 
drama to shape character, voice and movement in 
improvisation and play building of devised drama.

C
Works collaboratively as they use the 
elements of drama to shape character, voice 
and movement in performances of devised 
and scripted drama for an audience.

C Explains how dramatic action and meaning 
are communicated in drama they make, 
perform and view. Explains how drama from 
different cultures, times and places 
influences their own drama making.

C

Contributes ideas. D Performs in the space as a character. D Describes how dramatic action is 
communicated. 

D

Participates in the drama process. E Performs in the space. E Makes statements about dramatic action. E



Years 5 and 6 
standard 

elaborations –
Australian 

Curriculum

• Purpose: The standard elaborations (SEs) provide additional clarity when using the 
Australian Curriculum achievement standard to make judgments on a five-point scale. 
These can be used as a tool for: 

* making consistent and comparable judgments about the evidence of learning 
in a folio of student work

* developing task-specific standards for individual assessment tasks.
• Structure: The SEs are developed using the Australian Curriculum achievement standard. 

The Arts: Drama achievement standard describes the learning expected of students at 
each band in the two valued features for Australian Curriculum Arts — responding and 
making. Making is further broken down into forming and performing. Teachers use the 
achievement standard during and at the end of a period of teaching to make on-balance 
judgments about the quality of learning students demonstrate. In Queensland the 
achievement standard represents the C standard — a sound level of knowledge and 
understanding of the content, and application of skills. The SEs are presented in a matrix. 
The discernible differences or degrees of quality associated with the five-point scale are 
highlighted to identify the characteristics of student work on which teacher judgments 
are made. 

• Years 5 and 6 Australian Curriculum: Drama achievement standard
– By the end of Year 6, students explain how dramatic action and meaning is 

communicated in drama they make, perform and view. They explain how
– drama from different cultures, times and places influences their own drama 

making.
– Students work collaboratively as they use the elements of drama to shape 

character, voice and movement in improvisation, playbuilding and performances.





Assessment 
Workshop 
Resources 

QCAA: 

• https://www.qcaa.qld.edu.au/p-10/aciq/standards-
elaborations/p-10-arts

• https://www.qcaa.qld.edu.au/p-10/aciq/standards-
elaborations/using-videos

QLD Department of Education:

• https://education.qld.gov.au/curriculum/school-curriculum/c2c

• https://education.qld.gov.au/curriculums/Documents/c2c-
general-queries.pdf

https://www.qcaa.qld.edu.au/p-10/aciq/standards-elaborations/p-10-arts
https://www.qcaa.qld.edu.au/p-10/aciq/standards-elaborations/using-videos
https://education.qld.gov.au/curriculum/school-curriculum/c2c
https://education.qld.gov.au/curriculums/Documents/c2c-general-queries.pdf


Discussion points
Learning area 
approach and 

subject specific 
approach

• Structure at your school

Timetabling:

• Assessment of the achievement 
standards and strands

Assessment:

• Report card at end of semester

Reporting
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